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District Strategic Goals
● Goal 1: By 2022, Clayton County Public Schools will increase by 3% of the gap between

the baseline year, 2019, all students group percent proficient and distinguished and 100%
in each content area.

o Sample: 28.1% proficient/distinguished in 2019, ELA
o Performance Target = (100 – 28.0) x 0.03 = 2.16; 2022 performance target is 28.1

+ 2.16 = 30.2%
● Goal 2: By 2022, Clayton County Public Schools will increase by 3% of the gap between

the baseline year, 2020, all students group 4-year cohort graduation rate and 100%.
o Sample: 76.6% all students group graduated in 2020
o Performance Target = (100 – 76.6) x 0.03 = 0.70, 2022 performance target is 76.6

+ 0.70 = 77.3%

2021-2022 Clayton County Public School District Improvement Performance Targets

2018-2019 Georgia Milestones End of Grade Expected 2021-2022 EOG Performance Target

Subject

Grade BL DL PL DSL
P + DSL

Baseline
(2019)

Maximu
m Score

3%
Growth

from
Baseline

Expected
(% P+DSL)

English
Language
Arts

3 to 8 38.5% 33.5% 22.7% 5.4%

28.0 100 2.16 30.2

Mathematics 3 to 8 37.0% 38.3% 19.8% 4.9% 24.7 100 2.26 26.9

Science 5 and 8 49.9% 28.0% 18.4% 3.6% 22.0 100 2.34 24.4

Social Studies 8 34.5% 45.0% 15.0% 5.4% 20.5 100 2.39 22.8

 

2018-2019 Georgia Milestones End of Course Expected 2021-2022 EOC Performance Target

Subject

Grade BL DL PL DSL
P + DSL

Baseline
(2019)

Maximu
m Score

3%
Growth

from
Baseline

Expected
(% P+DSL)

Algebra I High 50.5% 31.7% 15.2% 2.6% 17.8 100 2.47 20.3

American Lit
and Comp

High 32.0% 39.3% 26.3% 2.4%
28.6 100 2.14 30.8

Biology High 48.0% 23.8% 23.3% 4.9% 28.2 100 2.15 30.4

US History High 32.9% 35.6% 25.9% 5.6% 31.5 100 2.06 33.6

 

2020 4-Year Cohort Graduation Rate Expected 2021-2022 4-Year Cohort Graduation Rate

Graduation
Rate

2020

 

2020
Grad
Rate

Baseline

Maximu
m Rate

3%
Growth

from
Baseline

Expected
(Grad Rate)

All Students 76.6% 76.6 100 0.70 77.3
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District Strategic Plan Outcomes

Title I Planning Committee:

The Principal attests that at least one Title I committee meeting was held with a variety of
stakeholders to work collaboratively throughout the plan’s development.  The following
stakeholders collaborated on this Title I Plan. Agendas and sign-in sheets for all Title I planning
meetings must be submitted with the Title I Schoolwide/School Improvement Plan.

NAME POSITION/ROLE
Zsa Zsa Davis Choose an item.

Angela Wanton Choose an item.

Tamara Holloway Choose an item.

Shakeerah Brodie Choose an item.

Candy McBride Choose an item.

Antoinette Golack Choose an item.

Tiffany Varner Choose an item.

Tiniquewa Boykin-Mosley Choose an item.
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Data:

Include student achievement data charts/graphs and a written summary of the data that represent
the schools’ various subgroups (Academics, Discipline, and Attendance). Samples of student
achievement data reports (iReady, MAP, Access Reports, EOC, Milestones, DIBELS).

Fall Enrollment by Grade

Percentage of Enrollment by Race/Other Subgroups

Enrollment by Programs
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Attendance - All Students

Spring MilestonesEOG Results (Main)
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Comprehensive Needs Assessment:

1.   Comprehensive Needs Assessment: Sec. 1114(b)(1)(A)

Is based on a comprehensive needs assessment of the entire school that considers information
of the academic achievement of children in relation to the challenging State academic
standards, particularly the needs of those children who are failing, or are at-risk of failing,
to meet the challenging State academic standards and any other factors as determined by the
local educational agency; Sec. 1114(b)(1)(A)

Describe the Comprehensive Needs Assessment Process used to develop your needs and goals
for your school for this year’s Title I schoolwide/school improvement plan.

Our school improvement plan (SIP) team began with the question “How is our school
performing?”  A team of stakeholders including school staff, parents, and members of the
community reviewed data ranging from student achievement to perception. We reviewed data
from various perspectives, looking for trends, patterns, and gaps. The team then engaged in an
inquiry process to analyze  current performance, describe performance trends, prioritize concerns,
and determine root causes of  those priority concerns. The team’s review of findings and analyses
led to the development of four  broad improvement goals that, when at the micro-level, will drive
actions and measurable  milestones that guide our work toward meeting those goals.

Our improvements in the section Goals and Strategies section mostly mirror the Georgia
Department of Education (GADOE) improvement target formula. We are setting 2019 as
our  baseline year and a 3% annual improvement based on the All Student subgroup.
However, our  target is subject to change to at least align with the GADOE targets if targets
are too low.

Review your data by subgroup and note areas of deficit, specifically the needs of those
children who are failing or are at-risk of failing. (ED, EL, Race, Migrant, Foster Care,
SWD)

We reviewed student standardized learning data (e.g., MAP, GMAS) and informal student
learning  data such as school common assessments and student work samples collected during the
school  year. Our data show our students continuously underperformed in language arts,
mathematics,  science, and social studies on standardized assessments. Our students with
disability (SWD)  perform at the lowest levels. There is at least a 10-point gap in performance
between SWD and non SWD on all GMAS end-of-grade assessments. English Learners perform
slightly better in science and social studies on the GMAS compared to other groups of students.
For 2019, the Hispanic  subgroup was the only group that met CCRPI I improvement targets in
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only language arts. Our  Hispanic students showed similar performance on the Fall 2020-Winter
2021 MAP. Since our

district participates in the Community Eligibility Program (CEP), we identify all our
students as  economically disadvantaged. This group also reflects trends of low
performance on standardized assessments.

In sum, over 70% of our students are identified as at-risk or at-risk of failing based on
evaluation of  performance on the GMAS and MAP. Students’ performance on these
assessments shows they need  a breadth of support from intensive to mastery-based
independent studies to meet the rigors of the  state’s challenging curriculum. We have
prioritized our concerns for the 2021-2022 Title I School  Improvement Plan to meet the
needs of this large group of students. All implemented strategies,  practices, programs, and
initiatives sponsored through Title I will benefit the entire school.  However, our SIP team
agreed that our primary focus should be on 1) improving all students’  performance in
reading, language arts, and mathematics, especially in grades 3 to 5 and 2)  improving
students’ performance on science and social studies, especially in grade 5. We will  instruct
all students regardless of grade level, at-risk level, or subgroup to which they belong.
Narrowing our concentration on grades 3 to 5 students ensures they have the best opportunity
to  catch up and prepared for the next grade level by the end of the 2021-2022 school year.

Our data and root cause analyses revealed we offer many programs promising to improve
student outcomes, but they do not yield the results we hoped. A deeper analysis of our
practices and commitment to implementation found that we too often have false starts
and do not execute  plans and programs as intended. The team found barriers that prevent
effective implementation  include, but not limited to:

1) selecting the wrong initiative or program for our needs;
2) assigning insufficient resources needed for fidelity implementation;
3) focusing on immediacy rather that planning for small incremental, yet

sustained  improvements;
4) doing what we like rather than implementing programs as intended.
5) failing to monitor, give immediate feedback, and take corrective actions;
6) failing to admit when things are not working; and
7) failing to decide when to abandon efforts.

Even though we have many areas of needs for improvement, we have many areas of
strength. Our staff and students have a willingness to implement strategies and practices
designed to  improve their performance. We aligned our curriculum to state standards
and grade level  expectations. The school’s staff retention is high. Our staff and students
have a good attendance  at school. Our student behavior is above average, as evidenced
in our low in or out-of-school suspension rates. Parent engagement is trending upward as
more parents find opportunities to engage with the school. Finally, our school’s
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leadership infrastructure fosters a healthy school  culture and climate that supports staff,
parents, and students.

Students learn from a variety of resources and sources at Apple Elementary School. Our
primary  delivery of content, skills, and knowledge to students is through our teachers. Our
teachers and  support staff have engaged in 100s of hours of professional development across a
range of  topics, implemented many school and district initiatives, and collaborated and
partnered with  many members of the community to improve student achievement to the level
we desire. Some  efforts work, others do not. Our root cause analysis findings show there is a
need to evaluate efforts, align them to student-centered needs, and implement all programs and
initiatives as  designed. This shift in thinking and acting challenges our transition from
focusing on “fixing”  teachers to “collaborating” with them to design instruction that targets
student outcomes. For  example, rather than re-teaching teachers how to plan lessons when
their plans did not produce  the expected outcome, we will shift our focus to examining the
student work along the teaching process, and then use that information to decide the best next
steps to close learning gaps  observed in the student work. Regardless of the change in the
teacher or student support, we  must implement it with fidelity to be effective.
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Goals and Strategies:

2. Address the School-wide reform strategies that the school will implement to meet the
school needs, including a description of how such strategies will: Section 1114
(b)(7)(A)(i-iii)(I-V)

a) provide opportunities for all children, including each of the subgroups of students
(economically disadvantaged students, students with disabilities, English learners, and
foster/homeless students) to meet the State’s challenging academic standards; 1111(c)(2)

b)  use methods and instructional strategies an academic program in the school, will increase
the amount and quality of learning time, and help provide an enriched and accelerated
curriculum, which may include programs, activities, and courses necessary to provide a
well-rounded education;

Goal 1: By June 2022, the full academic year All Student Subgroup, grades 3 – 5, will show a gain
in the Content Mastery English/language arts performance from 27% in 2019 to 30% in 2022.

Evidenced Based Strategies
and Interventions

Level of
Evidence

(if level 4 –
a logic

model is
required)

Timeline for
Implementatio

n

Estimated
Cost and
Budget

Person/Position
Responsible

Implement highly functional
collaborative planning
sessions using the GaDOE
Purpose for Collaborative
Planning Rubric as a guide

Levels 1 and
2, see

Aug-May $0 Principal, Zsa Zsa
Davis

Use an Instructional support
teacher to
identify student-centered
learning language arts needs,
select improvement
goals,identify corrective
instructional
practices, implement, and
monitor practices, and adjust as
needed. The IST is
responsible for collaborating
with teachers and the

Levels 1 and
2, see

footnote

October 1, 2021
to June 30, 2022

$90,000 Principal, Zsa Zsa
Davis
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intervention specialist to work
with all students, including
those who are mastering
concepts
Use a variety of extended
learning tools to offer before,
during, and after school
remediation and speeding up
learning that focus on the
stages
of reading, reading
comprehension, and writing
phases, as well the
fundamentals of language arts.
Students and staff may use
technology, programs, and/or a
combination of both to extend
learning opportunities for
students.

Levels 1, 2,
and 3

October 2021-
June 2022

$5,000 Principal, Zsa Zsa
Davis and
Assistant

Principal, Angela
Wanton

Utilize Professional learning
communities to provide work
embedded opportunities for
teachers to enhance their
academic knowledge using
texts, outside experts or district
personnel; opportunities for
professional growth will be
provided during school hours
or after school hours.

Levels 1, 2,
and 3

October 2021-
June 2022

$5,000 Academic
Coach, J. Wilson
and IST, Tamara

Holloway

Supplemental Supports: What supplemental action steps will be implemented for these
subgroups?
Economically Disadvantaged Foster and Homeless

Since all Kemp Elementary School students
identify as economically disadvantaged, when we
support these students, we support all subgroups
of learners. Our supplemental support provided by
teachers for students is four-prong: in class
support through direct instruction and
interventions, in-class support with intervention
specialists, extended learning through online or
in-person remediation or speeding up of learning,
and mastery-based independent study through

Grade Level Chairs and Counselors will partner
with the Homeless Education Department to
ensure we train staff to address the cultural needs
of migrant, foster, and homeless students and to
ensure they have access to all learning tools and
resources needed for our school. We will include
them in all learning activities, and we will look for
and remove barriers that prevent them from
accessing information or opportunities to learn.
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digital learning. School leaders will use teacher
performance (TKES and informal observations)
data to identify teachers who require additional
training and coaching in differentiating instruction
and creating and maintaining an academically
challenging learning environment. School leaders
will also minimize hiring and keeping
inexperienced, out-of-field, and ineffective
teachers by employing teacher mentoring,
adopting, and implementing year-round
recruitment efforts, and recognizing teachers for
growth and improvement.

Assigned counselors will provide migrant, foster,
and homeless students school orientation and
transition support to acclimate them to the school.
By the second week of school, a designated
teacher of any homeless or foster student will
contact the child’s parent or guardian to determine
what types of school and at-home academic or
social-emotional help the child needs to be
successful in school. Also, at the 4.5-week mark,
we will conduct academic wellness check on these
students and their families.

English Learners Students with Disability

Grade Level Chairs and the Instructional Coach
will  partner with English Language support staff
to  identify teacher and student language arts
resources  to be used in the class or during
extended learning to  help students master English
/language arts standards  and become proficient
speaker and user of English.  Support personnel
and teachers will attend training  when we
implement new practices and strategies  designed
to improve language acquisition and learn English.
We will conduct academic wellness checks  every
9 weeks with the students and their families.

Grade Level Chairs and the Instructional Coach
will  collaborate with Students with Disability
support  staff to identify teacher and student
language arts  resources to be used in the class or
during extended  learning to close performance
gaps and help them  catch up. Support personnel
and teachers will attend  training when we
implement new practices and  strategies designed
to identify and evaluate best  instructional
strategies and student accommodation  practices.
We will conduct academic wellness checks  every
9 weeks with the students and their families.

2 Tier 1 Strong --Wei, R. C., Darling-Hammond, L., Andree, A., Richardson, N., Orphanos, S.
(2009). Professional
learning in the learning profession: A status report on teacher development in the United States
and abroad. Dallas,
TX. National Staff Development Council.
Tier 2 Moderate --Teemant, A. (2014). A Mixed-Methods Investigation of Instructional
Coaching for Teachers of
Diverse Learners. Urban Education, v49(5), pp. 574-604. DOI: 10.1177/0042085913481362
3 Tier 1 Strong -- Wei, R. C., Darling-Hammond, L., Andree, A., Richardson, N., Orphanos, S.
(2009). Professional
learning in the learning profession: A status report on teacher development in the United States
and abroad. Dallas,
TX. National Staff Development Council
Tier 2 Moderate -- Effective Teacher Professional Development Darling-Hammond, L., Hyler,
M. E., Gardner, M.
(2017). Effective Teacher Professional Development. Palo Alto, CA: Learning Policy Institution
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2. Address the School-wide reform strategies that the school will implement
to meet the school needs, including a description of how such strategies
will: Section 1114 (b)(7)(A)(i-iii)(I-V)

a) provide opportunities for all children, including each of the subgroups of
students (economically disadvantaged students, students with disabilities,
English learners, and foster/homeless students) to meet the State’s
challenging academic standards; 1111(c)(2)

b) use methods and instructional strategies an academic program in the
school, will increase the amount and quality of learning time, and help
provide an enriched and accelerated curriculum, which may include
programs, activities, and courses necessary to provide a well-rounded
education;

Goal 2: By June 2022, the full academic year All Student Subgroup, grades 3 – 5,
will show a gain  in the Content Mastery Math performance from 29% in 2019 to
33% in 2022.

Evidenced Based
Strategies and
Interventions

Level of
Evidence
(if level 4
– a logic
model is
required)

Timeline for
Implementat

ion

Estimate
d Cost

and
Budget

Person/Posit
ion

Responsible

Use an Instructional
Academic Coach to
identify
student-centered
learning Math needs,
select improvement
goals,
identify corrective
instructional
practices, implement,
and
monitor practices, and
adjust as
needed. The coach is
responsible for
collaborating

Levels 1,
2,

and 3

Aug - May $90, 000 Principal, Zsa
Zsa Davis
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with teachers to work
with all students,
especially
those who are not
mastering
concepts.

Use a variety of extended
learning tools to offer
before,
during, and after school
remediation and speeding
up
learning that focus on
number sense, math
computation and
calculations;
Students and staff may
use
technology, programs,
and/or a
combination of both to
extend
learning opportunities for
students.

Levels 1,
2,

and 3

Aug - May $5,000 Principal, Zsa
Zsa Davis

Utilize Professional
learning communities to
provide work embedded
opportunities for teachers
to enhance their academic
knowledge using texts,
outside experts or district
personnel; opportunities
for professional growth
will be provided during
school hours or after
school hours.

Levels 1, 2,
and 3

October 2021- June 2022 $5,000 Academic
Coach, J.

Wilson and
IST, Tamara
Holloway

Supplemental Supports: What supplemental action steps will be implemented for these
subgroups?
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Economically Disadvantaged Foster and Homeless

Since all Kemp Elementary School students
identify as economically disadvantaged, when
we support these students, we support all
subgroups of learners. Our supplemental support
provided by teachers for students is four-prong:
in class support through direct
instruction and interventions, in-class support
with intervention specialists, extended learning
through online or in-person remediation or
speeding up of learning, and mastery-based
independent study through digital learning.
School leaders will use teacher performance
(TKES and informal observations) data to
identify teachers who require
additional training and coaching in
differentiating instruction and creating and
maintaining an academically challenging
learning environment. School leaders will also
minimize hiring and keeping inexperienced,
out-of-field, and ineffective teachers
by employing teacher mentoring, adopting, and
implementing year-round recruitment efforts,
and recognizing teachers for growth and
improvement.

Grade Level Chairs and Counselors will partner
with the Homeless Education Department to
ensure we train staff to address the cultural
needs of migrant, foster, and homeless students
and to ensure they have access to all learning
tools and resources needed for our school. We
will include them in all learning activities, and
we will look for and remove barriers that
prevent them from accessing information or
opportunities to learn. Assigned counselors will
provide migrant, foster, and homeless students
school orientation and transition support to
acclimate them to the school. By the second
week of school, a designated teacher of
any homeless or foster student will contact the
child’s parent or guardian to determine what
types of school and at-home academic or
social-emotional help the child needs to be
successful in school. Also, at the 4.5-week
mark, we will conduct academic
wellness check on these students and their
families.

English Learners Students with Disability

Grade Level Chairs and the Instructional Coach
will
partner with English Language support staff to
identify teacher and student language arts
resources
to be used in the class or during extended
learning to
help students master Math standards..
Support personnel and teachers will attend
training
when we implement new practices and strategies
designed to improve math reasoning and number
sense. We will conduct academic wellness

Grade Level Chairs and the Instructional Coach
will collaborate with Students with Disability
support staff to identify teacher and student
language arts
resources to be used in the class or during
extended
learning to close performance gaps and help
them
catch up. Support personnel and teachers will
attend
training when we implement new practices and
strategies designed to identify and evaluate best
instructional strategies and student
accommodation
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checks every 9 weeks with the students and their
families.

practices. We will conduct academic wellness
checks
every 9 weeks with the students and their
families.
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2. Address the School-wide reform strategies that the school will implement to meet the
school needs, including a description of how such strategies will: Section 1114
(b)(7)(A)(i-iii)(I-V)

a) provide opportunities for all children, including each of the subgroups of students
(economically disadvantaged students, students with disabilities, English learners, and
foster/homeless students) to meet the State’s challenging academic standards; 1111(c)(2)

b) use methods and instructional strategies an academic program in the school, will
increase the amount and quality of learning time, and help provide an enriched and
accelerated curriculum, which may include programs, activities, and courses necessary to
provide a well-rounded education;

Goal 3: By June 2022, the full academic year All Student Subgroup, grade 5, will show a gain  in
the Content Mastery Science performance from 25% in 2019 to 28% in 2022.

Evidenced Based
Strategies and
Interventions

Level of
Evidence

(if level 4 – a
logic model
is required)

Timeline for
Implementation

Estimated
Cost and
Budget

Person/Position
Responsible

Use an Instructional
Academic Coach to
identify student-centered
learning needs needs,
select improvement goals,
identify corrective
instructional
practices, implement, and
monitor practices, and
adjust as
needed. The coach is
responsible for
collaborating
with teachers to work
with all students,
especially
those who are not
mastering
concepts.

Levels 1, 2,
and 3

October 2021 - June
2022

$90,000 Principal, Zsa Zsa
Davis
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Use a variety of extended
learning tools to offer
before,
during, and after school
remediation and speeding up
learning that focus on the
various science domains for
3-5;
Students and staff may use
technology, programs,
and/or a combination of
both to extend
learning opportunities for
students.

Utilize Professional learning
communities to provide
work embedded
opportunities for teachers to
enhance their academic
knowledge using texts,
outside experts or district
personnel; opportunities for
professional growth will be
provided during school
hours or after school hours.

Levels 1, 2,
and 3

October 2021- June
2022

$5,000 Content Level
Chair, Todd Long

Supplemental Supports: What supplemental action steps will be implemented for these
subgroups?
Economically Disadvantaged Foster and Homeless

Since all Kemp Elementary School students
identify
as economically disadvantaged, when we
support
these students, we support all subgroups of
learners.
Our supplemental support provided by teachers
for

Grade Level Chairs and Counselors will partner
with
the Homeless Education Department to ensure
we
train staff to address the cultural needs of
migrant,
foster, and homeless students and to ensure they
have

19



students is four-prong: in class support through
direct
instruction and interventions, in-class support
with
intervention specialists, extended learning
through
online or in-person remediation or speeding up
of
learning, and mastery-based independent study
through digital learning. School leaders will use
teacher performance (TKES and informal
observations) data to identify teachers who
require
additional training and coaching in
differentiating
instruction and creating and maintaining an
academically challenging learning environment.
School leaders will also minimize hiring and
keeping
inexperienced, out-of-field, and ineffective
teachers
by employing teacher mentoring, adopting, and
implementing year-round recruitment efforts,
and
recognizing teachers for growth and
improvement.

access to all learning tools and resources needed
for
our school. We will include them in all learning
activities, and we will look for and remove
barriers
that prevent them from accessing information or
opportunities to learn.
Assigned counselors will provide migrant,
foster,
and homeless students school orientation and
transition support to acclimate them to the
school. By
the second week of school, a designated teacher
of
any homeless or foster student will contact the
child’s parent or guardian to determine what
types of
school and at-home academic or
social-emotional
help the child needs to be successful in school.
Also,
at the 4.5-week mark, we will conduct academic
wellness check on these students and their
families.

English Learners Students with Disability

Grade Level Chairs and the Instructional Coach
will
partner with English Language support staff to
identify teacher and student language arts
resources
to be used in the class or during extended
learning to
help students master Science standards
and demonstrate knowledge at the proficient
level.
Support personnel and teachers will attend
training
when we implement new practices and strategies

Grade Level Chairs and the Instructional Coach
will
collaborate with Students with Disability
support
staff to identify teacher and student language
arts
resources to be used in the class or during
extended
learning to close performance gaps and help
them
catch up. Support personnel and teachers will
attend
training when we implement new practices and
strategies designed to identify and evaluate best
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designed to improve language acquisition that
will increase student’s science knowledge. We
will conduct academic wellness checks
every 9 weeks with the students and their
families.

instructional strategies and student
accommodation
practices. We will conduct academic wellness
checks
every 9 weeks with the students and their
families.
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2. Address the School-wide reform strategies that the school will implement to meet the
school needs, including a description of how such strategies will: Section 1114
(b)(7)(A)(i-iii)(I-V)

a) provide opportunities for all children, including each of the subgroups of students
(economically disadvantaged students, students with disabilities, English learners, and
foster/homeless students) to meet the State’s challenging academic standards; 1111(c)(2)

b) use methods and instructional strategies an academic program in the school, will increase
the amount and quality of learning time, and help provide an enriched and accelerated
curriculum, which may include programs, activities, and courses necessary to provide a
well-rounded education;

Goal 4: By June 2022, the full academic year All Student Subgroup, grades 5, will show a 3% gain
in Social Studies performance based on common assessment data from August 2021.

Evidenced Based
Strategies and
Interventions

Level of
Evidence

(if level 4 – a
logic model is

required)

Timeline for
Implementation

Estimated
Cost and
Budget

Person/Position
Responsible

Utilize Professional learning
communities to provide
work embedded
opportunities for teachers to
enhance their academic
knowledge using texts,
outside experts or district
personnel; opportunities for
professional growth will be
provided during school
hours or after school hours.

Level 1, 2 and 3 October 2021- June
2022

$5,000 Content Level
Co-Chairs, J.

Roman and D.
Lindsey

Supplemental Supports: What supplemental action steps will be implemented for these
subgroups?
Economically Disadvantaged Foster and Homeless
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Since all Kemp Elementary School
students identify
as economically disadvantaged, when we
support
these students, we support all subgroups of
learners.
Our supplemental support provided by
teachers for
students is four-prong: in class support
through direct
instruction and interventions, in-class
support with
intervention specialists, extended learning
through
online or in-person remediation or speeding
up of
learning, and mastery-based independent
study
through digital learning. School leaders
will use
teacher performance (TKES and informal
observations) data to identify teachers who
require
additional training and coaching in
differentiating
instruction and creating and maintaining an
academically challenging learning
environment.
School leaders will also minimize hiring
and keeping
inexperienced, out-of-field, and ineffective
teachers
by employing teacher mentoring, adopting,
and
implementing year-round recruitment
efforts, and
recognizing teachers for growth and
improvement.

Grade Level Chairs and Counselors will partner with
the Homeless Education Department to ensure we
train staff to address the cultural needs of migrant,
foster, and homeless students and to ensure they have
access to all learning tools and resources needed for
our school. We will include them in all learning
activities, and we will look for and remove barriers
that prevent them from accessing information or
opportunities to learn.
Assigned counselors will provide migrant, foster,
and homeless students school orientation and
transition support to acclimate them to the school. By
the second week of school, a designated teacher of
any homeless or foster student will contact the
child’s parent or guardian to determine what types of
school and at-home academic or social-emotional
help the child needs to be successful in school. Also,
at the 4.5-week mark, we will conduct academic
wellness check on these students and their families.

English Learners Students with Disability
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Grade Level Chairs and the Instructional
Coach will
partner with English Language support
staff to
identify teacher and student Social Studies
arts resources
to be used in the class or during extended
learning to
help students master Social Studies
standards
and demonstrate knowledge at the
proficient level..
Support personnel and teachers will attend
training
when we implement new practices and
strategies
designed to improve language acquisition.
We will conduct academic wellness checks
every 9 weeks with the students and their
families.

Grade Level Chairs and the Instructional Coach will
collaborate with Students with Disability support
staff to identify teacher and student language arts
resources to be used in the class or during extended
learning to close performance gaps and help them
catch up. Support personnel and teachers will attend
training when we implement new practices and
strategies designed to identify and evaluate best
instructional strategies and student accommodation
practices. We will conduct academic wellness checks
every 9 weeks with the students and their families.
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2. Address the School-wide reform strategies that the school will implement to meet the
school needs, including a description of how such strategies will:  Section 1114
(b)(7)(A)(i-iii)(I-V)

c) address the needs of all children in the school, but particularly the needs of those at risk of
not meeting the challenging State academic standards through activities which may include:

i) counseling, school-based mental health programs, specialized instructional support
services, mentoring services, and other strategies to improve students’ skills outside the
academic subject areas

ii) preparation for and awareness of opportunities for postsecondary education and the
workforce, which may include career and technical education programs and broadening
secondary school students’ access to coursework to earn postsecondary credit while still in
high school (such as Advanced Placement, International Baccalaureate, dual or concurrent
enrollment, or early college high schools)

iii) implementation of a schoolwide tiered model to prevent and address problem behavior,
and early intervening services, coordinated with similar activities and services carried out
under the Individuals with Disabilities Education Act (20 U.S.C. 1400 et seq.);

iv) professional development and other activities for teachers, paraprofessionals, and other
school personnel to improve instruction and use of data from academic assessments, and to
recruit and retain effective teachers, particularly in high need subjects; (A list of proposed
professional development offerings must be included in the Professional Development (question
2 iv) section.)

v) strategies for assisting preschool children in the transition from early childhood education
programs to local elementary school programs. Middle and high schools, describe how the
school will implement strategies to facilitate effective transitions for students from middle to
high school and from high school to post-secondary education including, if applicable.
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vi) describe how the school will use and implement effective parent and family engagement
strategies for parents of English Learners and Students with Disabilities.

Plan Development and Evaluation:

3. Evaluation of School-wide Plan ~ 34 CFR 200.26

a) Address the regularly monitoring and the implementation of, and results achieved by, the
schoolwide program, using data from the State’s annual assessments and other indicators of
academic achievement.

b) Determining whether the schoolwide program has been effective in increasing the
achievement of students in meeting the challenging State academic standards, particularly for
those students who had been farther from achieving the standards.

c) Describe how the Schoolwide plan will be revised, as necessary, based on the regularly
monitoring to ensure continuous improvement of students in the schoolwide program

4.  ESSA Requirements to Include in the Schoolwide Plan Section 1116 (b)(1)

Jointly develop with, and distribute to, parents and family members of participating children
a written parental and family engagement involvement plan, agreed on by such parents, that
shall describe the means for carrying out the requirements of Subsections (c) through (f).
Parents shall be notified of the plan in an understandable and uniform format and, to the
extent practicable, provided in a language the parents can understand. Such plan shall be
made available to the local community and updated periodically to meet the changing needs
of parents and the school
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5.  Schoolwide Plan Development ~ Section 1114 (2)(B)(i-iv)

a) is developed during a 1-year period
b)  is developed with the involvement of parents and other members of the community
including teachers, principals, school leaders, paraprofessionals, instructional support staff,
and student (high school)
c) remains in effect for the duration of the school’s participation in a Title I School-Wide
Program
d) is available to the school district, parents, and the public, in a language that parents can
understand
e) is developed in coordination and integration with other Federal, State, and local services,
resources, and programs, such as programs supported under this Act, violence prevention
programs, nutrition programs, housing programs, Head Start programs, adult education
programs, career and technical education programs, and schools implementing
comprehensive support and improvement activities or targeted support and improvement
activities under section 1111 (d), if appropriate and applicable.
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Professional Development (question 2-iv)
Professional Learning Topic Professional

Learning
Timeline

Audience
(grade/subject)

Position
Responsible

July 26, 2021 SEL/PBIS All
teachers/Instru

ctional staff

SEL Team/Dr.
Gadsden

Accelerating
Learning for

ALL

All
Teachers/Instr
uctional staff

LTEC Attendees

August 11, 2021 MAP Training-
How to use

data to
improve
student

performance

All Teachers Brodie/Wanton

August 18, 2021 ESOL Training All Teachers Banks

August 27, 2021 ELBC –
Illuminate

Training- How
create

authentic
assessments

All Teachers Brodie

August 27, 2021 ELBC –
Simultaneous

Teaching
Refresher

Wilson/Hollowa
y

September 1, 2021 TKES-
Standards for

Good
Instruction

Z Davis

September 2, 2021 iReady Touch
Point #1
(Math)

iReady Rep

September 15, 2021 SST - How to
Support

struggling
scholars

T Davis

October 6, 2021 Strategies to
Accelerate

Learning for
ALL

Wilson/V.
Williams/Hollow

ay
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November 3, 2021 PBIS - How to
use PBIS to

increase
student

productivity

Z Davis/Watts

December 1, 2021 TBD TBD
January 3, 2022 School Staff

Development -
TBD

February 2, 2022 TBD TBD
March 2, 2022 TBD TBD
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Parent and Family Engagement
Parent Engagement Activities

(include title/subject of
curriculum workshops)

Scheduled
Date(s) of
Required

Activity/Even
t

Title I
Crate
Due
Date

Person /
Position

Responsible

Artifacts/Eviden
ce of Impact on

Student
Achievement

Sent Home and Posted on School
Website:
School-Family Compact
School Parent and Family
Engagement Plan
District Parent and Family
Engagement Plan

10/20/21 10/20/21 Zsa Zsa Davis,
Principal/
Antoinette
Golack, Parent
Liaison

School-Family Compact
Discussion:
Parent-Teacher Conference
(elementary)
Ongoing discussion (middle/high
school)

10/20/21 10/20/21 Zsa Zsa Davis,
Principal/Facult
y

Annual Title I Parent Meetings:
Meetings held (at least two
meetings)
Documents posted on school
website

9/14/21
9/15/21
9/16/21

9/29/21 Zsa Zsa Davis,
Principal/Antoi
nette Golack,
Parent Liaison

Building Parent Capacity Fall:
(Face to Face or Zoom)
Required Parent Capacity Events
(An event can be a workshop,
night event, or a Zoom workshop).
Checklists are required with every
event, and the event must be
aligned with the school’s identified
goals.

Curriculum Workshop

10/19/21 10/27/21 Zsa Zsa Davis,
Principal/Antoi
nette Golack,
Parent Liaison

Building Parent Capacity Fall:
Curriculum Workshop

11/15/21 11/17/21 Zsa Zsa Davis,
Principal/Facult
y

Building Parent Capacity Fall:
Technology/Copyright Piracy
Workshop

11/17/21 12/8/21 Zsa Zsa Davis,
Principal/Antoi
nette Golack,
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Parent
Liaison/Jasmine
Avril,
Technology
Liaison

Building Parent Capacity Fall:
EL/SWD Parent Workshop

TBD 12/8/21 Zsa Zsa Davis,
Principal/Rita
Banks, ESOL
Specialist

Building Parent Capacity
Continuous Communications
(Fall)
Continuous Communication 1-Oct.
Continuous Communication 2-Nov.
Continuous Communication 3-Dec

10/19/21
11/29/21
12/13/21

12/8/21 Administrators/
Faculty/Staff

Building Staff Capacity (Fall):
(Face to Face or Zoom)
Required Staff Capacity Events
(An event can be held during
faculty meetings, grade level
meetings, or a Zoom workshop).
Checklists are required with every
event, and the event must be
aligned with the school’s identified
goals and parent survey feedback.

#1
9/15/21

#2
10/20/21

#3
11/10/21

#1
9/29/21

#2
10/27/21

#3
11/30/21

Zsa Zsa Davis,
Principal/Antoi
nette Golack,
Parent Liaison

Building Staff Capacity
Continuous Communications
(Fall):
Continuous Communication 1- Oct.
Continuous Communication 2- Nov.

10/13/21
11/10/21

12/15/21 Zsa Zsa Davis,
Principal/Antoi
nette Golack,
Parent Liaison

Building Staff Capacity
(Spring): (Face to Face or Zoom)
Required Staff Capacity Events
(An event can be held during
faculty meetings, grade level
meetings, or a Zoom workshop).
Checklists are required with every
event, and the event must be
aligned with the school’s identified
goals and parent survey feedback.

#1
2/18/22

#2
4/13/22

#1
2/23/22

#2
4/27/22

Zsa Zsa Davis,
Principal/Antoi
nette Golack,
Parent
Liaison/SEL
Team

Building Staff Capacity
Continuous Communications
(Spring):

2/9/22
3/9/22

3/16/22 Zsa Zsa Davis,
Principal/Antoi
nette Golack,
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Continuous Communication 1-Feb.
Continuous Communication 2-Mar.

Parent
Liaison/SEL
Team

Building Parent Capacity
Spring:
Curriculum Workshop

2/16/22 2/23/22 Zsa Zsa Davis,
Principal

Building Parent Capacity
Spring:
Assessment Workshop

3/7/22 3/16/22 Zsa Zsa Davis,
Principal

Building Parent Capacity
Spring: Transition Meeting

4/25/22 5/11/22 Zsa Zsa Davis,
Principal/Grade
Level Chairs

Building Parent Capacity
Continuous Communications
(Spring)
Continuous Communication 1-Jan.
Continuous Communication 2-Feb.
Continuous Communication 3-Mar

1/24/22
2/28/22
3/21/22

4/27/22 Administrators/
Faculty/Staff

Spring March Data Dig
PLC to review Dashboard data

TBD 3/30/22 Zsa Zsa Davis,
Principal &
Achievement
Team

Building Parent Capacity
Spring:
EL/SWD Parent Workshop

TBD 3/30/22 Zsa Zsa Davis,
Principal/Rita
Banks, ESOL
Specialist

Input Meeting (s) FY23:
Staff
Parents/Families
Students

4/11/22 4/20/22 Antoinette
Golack, Parent
Liaison

Spring Title I Parent Survey 4/11/22 4/20/22 Antoinette
Golack, Parent
Liaison
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Appendix A

Optional Strategy Profile
Use this form to help develop a communication and implementation plan stakeholders can

understand and gauge implementation progress.

Strategy Name
Name of strategy

Strategy Description
Description of the strategy:
purpose, what is to be
accomplished

Definition of Success
Definition of success, what would it
look like, and by when

Lead
Persons responsible for ensuring
the strategy are successful

Delivery Logistics
How and through whom will the
strategy impact staff performance
or student achievement

Number affected
The number of students or
educators will be affected

Progress Monitoring
Milestones
3 to 8 actions that need to happen
for the school to ensure the strategy
will achieve the goal, and by whom

Feedback
Opportunities
2 to 3 measurable indicators of
implementation and quality checks
will be conducted to determine if
you are on track

Resources Required
The people, money, time,
professional development, and
other resources needed for
successful implementation

Strategy profiles need not be long—3 pages should be the longest when including all
components. If a strategy profile is created, we can use it to easily conduct its evaluation.
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Appendix B ~ To be Completed by May 2022

Evaluation Plan

Use this form if you completed a Strategy Profile.

Name of Strategy or Program Being
Evaluated:

Strategy Description Evidence Outcomes

Summary
Write a summary of your findings and your recommendation(s) for future actions.
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Evaluation Plan ~ To be Completed by May 2022

Use this form if Strategy Profiles were not completed.

Write a summary report that includes the components listed below to show evidence of
implementation and progress toward meeting each goal listed in the School Improvement Plan.

1. Describe the goal and its impact on school improvement.
2. Describe the strategies implemented to help achieve the goal. Include the impact the

strategies have on the overall goal.
3. Who were involved in evaluating the goal and its strategies?
4. Who oversaw the implementation of the strategies?
5. Who were affected by implementing the strategies?
6. Describe how you engaged stakeholders to build capacity to implement the strategies.
7. How did you measure success?
8. What were the barriers and facilitators to implementing the strategies?
9. What evidence do you have that show that the strategies are working as intended and that

they will impact the goal?
10. Describe how evidence to make mid-course corrections was used, if applicable.
11. What do the latest data say about your progress on the strategies (e.g., progress

milestones, progress metrics)? Describe and summarize the data.
12. What do the latest day say about your progress on the goal itself (e.g., staff performance,

student outcomes)? Describe and summarize the data.
13. What are the expected changes in the program and when will they occur and be

monitored?
14. Describe anything not included in the statements listed above.
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